OJEN’S Guide to Speaking with Students
What to expect…
Justice sector education provides an
opportunity for students to learn from real
experience, beyond a textbook. Most
students have an introductory knowledge of
the law, some of it derived from American
television. OJEN programs can correct
commonly held misconceptions about the
Canadian legal system. Many students will be
surprised to hear about the jobs within the
justice system, and the skills required to
obtain such jobs.

What is our message?
Most young people are interested in criminal
law. While it is important to respond to this
interest, it is also important to expose
students to the role of the courts and the
administration of justice in a civil society.
Courtrooms & Classrooms sessions can build
on students’ interest by including information
on the rule of law, the importance of impartial
Justice of the Peace Karen Jensen and Justice Steven Clark present an award
to a student at the 2006 Peel Mock Bail Hearing Tournament.
adjudication, and the distinction between civil,
criminal, and family jurisdictions and the court’s
role in each. Highlighting the many different forms and forums of dispute resolution, including the
court, tribunals, mediations, arbitrations, and restorative justice expands students’ understanding
of our justice system.

A guide to speaking with secondary school students
Secondary school students display a growing maturity and awareness of the world around them.
They respond well to real-world examples and current issues in the news. They learn from being
able to connect ideas to their own experiences (e.g., rights and responsibilities associated with
having a part-time job, experiences with the Youth Criminal Justice Act). When speaking to
students, speak to them as young adults, with age-appropriate humour, anecdotes, and narratives
detailing events and experiences. Encourage students to share their questions and observations.
Speakers may wish to use and define relevant legal terms.

Leading discussions on controversial issues
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Discussions with students will often raise questions about contentious issues or solicit your
opinion on controversial matters. Treating these questions honestly and engaging with students’
opinions of these issues conveys respect for their ideas and assists with the development of their
ideas on these issues. Many of these issues will also have arisen in the classroom or be addressed
in the curriculum. Students will have heard the media coverage of cases or government initiatives
and will be interested in hearing a legal interpretation of the issue. These questions may make a
speaker uncomfortable, either because of a reluctance to reveal a personal or political opinion, or
because of uncertainty about what is appropriate in the classroom.
A good strategy for resolving this discomfort is to turn the questions into an opportunity to
discuss the varying perspectives on the issue and ask students to argue for or against each side.
Reference to media accounts or the opinion of high-profile commentators may highlight the
issues without asserting your own opinion. This may also be an opportunity to explain the way
that a lawyer or judge distinguishes personal opinion on an issue from the obligations to
represent a client or render an unbiased opinion.
Regardless of the strategy taken, it is important to deal respectfully with the question. Students,
especially senior high school students, are approaching the age of majority when they are
expected to take civic responsibilities seriously. However, many adults still treat their opinions
and questions trivially. Most high school aged students will perceptively identify and react to
evasive answers. Frequently Asked Questions, included in this section, offer suggestions for
dealing with contentious questions.

Preparing for a Classroom Visit
• Confirm the logistics before the visit by contacting the supervising teacher prior to the visit.
Check the time and date of the visit, where to meet the supervising teacher, the location of and
directions to the school, the availability of parking and, if applicable, the necessity of a visitor’s
pass, and request any items you need to make an effective presentation (e.g., podium, TV/VCR, a
bottle of water).
• Determine the format of the vvisit.
isit. You may be speaking to one class or an entire assembly.
The format could include small group discussion, handouts or other interactive presentations.
• Clarify the objectives of the visit and how they connect with the curriculum, the ages of the
students, and questions or issues the teacher would like you to address. Sessions will likely be tied
to an ongoing lesson or concepts being studied. Speakers may wish to discuss those connections,
and the level of legal knowledge of the students, with the teacher prior to the session.

Discuss with the supervising teacher prior to the visit the nature of the school population (e.g.,
ethno-cultural and socio-economic characteristics) to determine relevant examples for students.
• Prepare your session for the particular audience. Contact OJEN for information about the
current Ontario Secondary School Curriculum and the relevant curriculum expectations for the
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class you will be visiting to assist with your preparation.
• Topics for Discussion: Once you have received background information from the school, you
may wish to consider any topics you and/or the teacher would like to address with the students
(e.g., decorum in a courtroom, current legal controversies). Determine if there are any resources
you would like to have available when meeting with students (e.g., your Court robes, a copy of the
Criminal Code, photocopies of a particular case of interest). Advise the teacher of information they
can use to prepare the students for your visit (e.g., the Gr. 10 Civics resource Values of the Justice
System, at www.ojen.ca). Consider requesting a list of the questions or the assignment that
students will be expected to complete during or after your visit. The guest speaker and students
may use this list to ensure all relevant issues are raised during the visit.

Speaking with students
at a OJEN - Toronto
Community Housing
Corporation Justice 101
session

• When beginning a presentation with students, consider talking for no more than 10 minutes.
The part that is of most interest to students is the opportunity to ask questions. If you take up all
the time in a lecture format, that opportunity will be missed.
• Start by introducing yourself
yourself, with name and title. Explain to the students how they should
refer to you (e.g., Your Honour, on a first name basis etc.).
• Use language appropriate for the age group you are working with. If possible, avoid legal
jargon. Should you need to use jargon, explain what it means. Students are usually expected to
take notes; therefore, be prepared to repeat important points and/or write selected information
on the board. Consider using visual resources (e.g., photos, flip chart, blackboard, video clips) as
much as possible to keep students’ attention and to support visual learners.
• Engage students by using personal insights and anecdotes. Identify any such recollections you
would be willing to convey. Age-appropriate, comical, poignant, and, ultimately, personal insights
play a large role in effective presentations. The more of yourself you are willing to share, the
greater the connection between speaker and students. Any unusual or comical incidents you have
personally experienced, challenges you faced in pursuing post secondary education or becoming
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a member of the justice sector, and the issues you face on a day-to-day basis will be well received.
• Consider
role-playing
Consider using rolerole
-playing scenarios with the students so that they may grapple with the
issues. For example, ask questions like “As the judge, what would you have done in this case and
why?” or “as the assistant crown attorney or defence counsel in this case, what sentence would
you have proposed?” These kinds of scenarios generate active engagement with the material and
reflection.

Speaking Style
Although speaking style is unique to each person, the following suggestions are offered to
encourage greater interaction and dialogue between the speaker and the students.
• Be yourself - despite your experience in the justice sector, you may feel somewhat ill at ease in
front of a group of children or teens! Look for support from the students by sharing personal
anecdotes. The supervising teacher will also be present to ensure effective classroom
management.
• Consider varying your tone of voice and making eye contact with your audience.
• Sit in a circle or at a level closer to the students encourages greater dialogue and conversation
rather than a one-way commentary. You may also want to move around the room.
• Short attention spans can challenge even the best speaker, no matter how engaging the
material. Consider grouping related information together in short 5 to 7 minute overviews. These
could be interspersed with visual materials and role-play activities (e.g., how an arrest takes place,
a bail hearing, sentencing).
• Avoid lecturing . Provide opportunities for dialogue, interactive activities, and displaying any
visual aids you have brought (in particular, students might respond well to seeing court robes).
• Use age-appropriate
age
age--appropriat
appropriatee humour.
• Find ways of having the students connect with the human side of you! Occasionally, a
student will not ask a question for fear that it is too simplistic. You may wish to remind them that
their questions are valuable. Doing so creates a welcoming, safe space to encourage a wider range
of issues to be raised by many students.
• Avoid “Yes” and “No” answers
answers. Although many of the students’ initial questions will be
phrased to elicit these answers, wherever possible elaborate your response and use real-world
examples. Ask the students how they might have responded to that question if they were in your
position and why. This encourages the students to engage in higher-level critical thinking.
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• You can answer a question with a question – but don’t forget to answer the original
question. For example, if you are asked what you think about Judge Judy, you might ask the
student what they think of her.
• If you don’t know the answer to a question, say so. If you’re presenting with another justice
sector volunteer, perhaps s/he knows the answer.
• Don’t be afraid of silence
silence. After presenting an idea, students need time to think about the
concept for a few moments. Answering you own question too quickly may preclude interesting
discussion and insight.

Presentation Content
The content of the presentation will be at your discretion; however, a combination of spoken and
visual materials often works well with students of different ages. Suggested visual items include
photographs or drawings of a courtroom, age-appropriate forensic reports, court robes, a copy of
the Criminal Code, videotapes about the justice system, and brochures or other handouts.

After the Session
Consider using your speaking experience as an opportunity to build a working relationship or
ongoing partnership with the teacher, students, and school. Let OJEN know how the session went.
OJEN staff use this feedback to develop resources and teaching materials to improve justice
education.
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Students’ Frequently Asked Questions
Prepared from material developed by Justice Harry LaForme of the Court of Appeal for Ontario with contributions
from others experienced in speaking with students.

The following are Frequently Asked Questions along with some guidance for answers. While the
questions are written as if to a judge, they are often also asked of lawyers and other justice sector
representatives.

QUESTIONS REQUIRING PERSONAL RESPONSES
Many of the questions students ask require a personal response, based on your opinion or your
experience with the matter. Others, organized thematically below, provide an opportunity to
explain various aspects of the justice system. Examples of these include:

How does it feel to have the power to make decisions for other people?
What kind of things do you consider convincing?
Do you ever feel sorry for criminals?
Have you gotten emotional during a trial?
Have you ever been offered bribes?
Is your job the best job in the world?
If you had a child and they were to disobey the law, how would you react and how would you
deal with their punishment?
• Is your job interesting and if so what makes it interesting?
• Is your job stressful?
• What parts of your job do you like the best/the least?

•
•
•
•
•
•
•

DECISIONDECISION-MAKING
-MAKING
DECISION
Do you regret any decision that you made? Are you always right in the decisions you make?
This requires a personal response, perhaps the following: After I make a decision, I don’t secondguess myself. I try to make the best decision I can in the first place.
Your audience is young people – not the Court of Appeal!

How do you feel when, after you make a final decision, other evidence proves your decision was
wrong?
•
•

This requires a personal response.
You might wish to discuss the way in which judges must make their decisions based on only
the evidence that is heard in the case before them, and not on what evidence might possibly
be revealed in the future.
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Which of your decisions is your favourite? Or your most interesting? Or the most fun? Or the
hardest?
•

These require personal responses. Remember that what is most interesting to you may be
difficult to explain in a few sentences in order to be responsive to these questions.

Do you have biases and prejudices?
•
•

•

Yes is probably the most accurate answer - this allows further discussion about how every
human being has biases and prejudices of some sort.
You might follow up with your own supplementary question, such as: do my biases and
prejudices affect my decisions? That entails a response about identifying biases and
prejudices and attempting to ensure that known biases and prejudices don’t impede the
process of decision-making.
Those that I know I have are easy to compensate for. It’s those I’m not aware of that are
challenging. That’s why we involve ourselves in social context education to make ourselves
aware of latent biases.

What do you think about (name of notorious case)?
•

•

Assuming that this is an ongoing case - your answer might be that it would be inappropriate
for you to comment on an ongoing case. But then raise a supplementary issue: why is it
inappropriate? Your answer might be because the judge who is engaged in that case is
impartial and independent and you would not presume to anticipate his/her decision
Assuming that this is a case that is finished - it may be that you ought not comment. But
perhaps a response is appropriate to engage the students: ask the questioner what he/she
thought about it? What is it about the case that engages his/her interest?

Have you ever convicted an innocent person?
•
•
•

•
•

It is really wise to remember your audience is not the Court of Appeal!!!!
A response might be: I have applied my knowledge of the law and my understanding of the
facts to the best of my ability. As such, I believe I have never convicted an innocent person.
But a follow up question might be appropriate: what would the students think about the
possibility of conviction of innocent persons: Milgaard, etc. What protections should be
available to an accused person to ensure that it happens as infrequently as possible?
Point out how lucky we are in Canada not to have the death penalty…
Highlight examples of appeals, where, after the trial, convictions are overturned because
new evidence or new witnesses have come to light.

How do cases get assigned to you?
•

Explain the way your cases get assigned if you are a judge, or if you are an assistant crown
attorney. Students are asking whether or not you can pick your cases.

Is there any political pressure on your decisions?
•

A good opportunity to explain the meaning of ‘separation of powers’, and what this means
for judges.
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What if you have a conflict of interest in a case?
•
•

Explain the protocol for stepping down from a case if you have a conflict of interest.
You may wish to explain why this is important, and why it also applies to jury members who
have a conflict of interest.

If there was a situation where there wasn’t a right or wrong answer, how would you decide who is
right?
•

This might involve a discussion about the burden of proof in civil and criminal cases

Do you prefer jury trials or judge alone trials?
•

This requires a personal response, but you may consider elaborating on the dynamics with
jurors - for example, their dependence on the judge for information and for instructions.

Do you ever agree or disagree with your jury?
•
•
•

This requires a personal response.
You may wish to talk about why we have juries, and what role the jury and judge each play
in trials.
You could also explain the importance of the jury charge.

Do you ever form first impressions about people and cases?
•

The most accurate answer is probably yes. But we constantly guard against coming to
conclusions before we’ve heard all of the evidence. Supplementary issues might be posed
as questions such as: how do I protect against wrong first impressions? How do I keep an
open mind for evidence that will cause me to change those first impressions?

What happens when people are fined and they don’t pay?
•
•
•

First clarify that the question has to do with criminal and POA offences. Very few people
know that a civil fine can be levied.
When a judge imposes a sentence that includes a fine, usually the sentence also contains a
jail sentence if the fine is not paid within a certain time.
In addition, you might consider saying that judges are not debt collectors. Their job ends
when the sentence that includes a fine is imposed. There are government systems in place
to pursue collection. For example, in the case of some driving offences, the person
convicted cannot get his/her licence back without paying.

CAREER/PROFESSIONAL
How do you get to be a judge and how old do you have to be?
•

•

Remember why this question is asked: the student is ruminating about careers and is
looking for information about legal careers. The objective in answering the question should
be to give them information and optimism that they can do it too.
The answer is quite lengthy as will be seen below. It might be wise to respond by saying
that that is 2 questions: how do you get to be a lawyer? How do you get to be a judge?
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How do you get to be a lawyer?
•

Describe the process:
o High school - Need to graduate
o University - 3 or 4 years of study in any discipline
o Law school - 3 years
o Licensing Process - There is a three-step process:
 A self-student Professional Responsibility and Practice Course or the Law Practice
Program, which includes a four-month learning
experience component and a four-month work
placement.
 Two bar exams (one Barrister exam and one
Solicitor exam). These exams are seven hours in
length.
o Result - 2 degrees and lots of student loans!

How do people get to be judges?
•
•
•
•
•
•
•
•
•
•
•

Work in some legal environment - not only litigators but other legal careers where legal
skills are used, such as the business community, legal professor, government lawyers
Minimum of 10 years experience after being admitted to the bar before being eligible but
few apply before about 15 years of experience.
Complete an application form
Have references
If Ontario Court of Justice: interview
If Superior Court of Justice: normally no interview
Appointed by Cabinet at the request of the Minister of Justice or the Attorney General of
Ontario
Once appointed, a judge holds the position until the mandatory retirement age unless they
do something that causes them to be removed.
Mandatory judicial retirement ages:
Superior Court of Justice is 75
Ontario Court of Justice is 65

Do you have to be a Canadian citizen to become a judge?
•

No, but to be appointed to either the federal or provincial courts, you must first be a
member of the bar, for which you must be a permanent resident.

What is the difference between judges?
•
•
•
•

This is not an opportunity to give a dissertation on the British North America Act!
All judges perform the same function – they decide cases
But not all judges work in the same areas. However, most judges do hear a mixture of
criminal, civil and family law cases. Some judges specialize in a particular area.
Describe the Supreme Court of Canada’s relationship to the provincial trial and appellate
courts.
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Do you ever get annoyed or angry with lawyers/clients/witnesses in court?
The accurate answer is probably yes
If so, describe the circumstances which give rise to annoyance or anger
And indicate what you do with the annoyance or anger: do you suppress it? Do you let it be
obvious?

•
•
•

Do you find that some lawyers are incompetent?
The accurate answer is probably yes
But give an example of where you think a lawyer could do better
And indicate (if true) that most lawyers do a good job

•
•
•

How much money do you make?
•

•

•

If asked this question before you are asked about the process of becoming a judge,
consider first asking and explaining that process, because simply answering this question
doesn’t give any context in which to measure the answer.
This question presents an opportunity to discuss the importance of judicial independence
by explaining that judicial salaries are not dependant on judges making decisions that
please the current government.
This question does not require a dissertation about Quadrennial Commissions. But the
answer has a different impact on students if they have already heard about the process of
becoming a judge. The short answer is: at May 2014:
o Ontario Court of Justice: $170,000 (as of 2011)
o Superior Court of Justice: $288,100
o Ontario Court of Appeal: $288,100
o Justice of the Peace: $123,804 (as of June, 2013)
o Crown attorneys and assistant crown attorneys are paid a range of salaries,
depending on their experience
o Defence counsel’s incomes vary widely. Counsel often charge clients an hourly rate,
with the bill being dependent on how long the work takes to complete. Counsel
can set their own hourly rate, usually related to their experience. Counsel working
for a client with a legal aid certificate are paid a set fee by Legal Aid Ontario for each
part of the proceedings.

YOUTH CRIMINAL JUSTICE AND RELATED ISSUES
The possibility of having questions asked about youth criminal justice is high. Because of
students’ ages, there is a good chance that some will know youth who have had charges laid
against them. Ontario Court of Justice members may have an easier time with these questions. If
you are working with an assistant crown attorney or a defence lawyer, you might get assistance
with some of these.
Examples include:
• Do you agree that young offenders should be tried as adults?
• Do you think that children under a certain age should not be tried?
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•
•

What do you think about the squeegee kid law?
What do you think about racial profiling by the police and courts?

OTHER POLICY ISSUES
Do you agree with:
•
•
•
•
•
•
•
•

Capital punishment?
Euthanasia?
Abortion?
The decriminalization of marijuana?
Same-sex marriages?
Mandatory minimum sentences?
The “three strikes” sentencing approach?
Judges being elected?

PERCEPTIONS OF THE JUSTICE SYSTEM
Sometimes a student will make a statement without actually asking a question. If the goal is to
engage the student(s) in discussion, then consider answering a question with a question to get
discussion going. Examples of such statements are these:

I think the courts are poorly run and too many criminals get off.
•

Consider not engaging in an argument, but in drawing out the questioner and others with
similar or opposite views. Ask the questioner why do you think that? Can you give me an
example? Was there something in the news that leads you to that conclusion? Do other
students agree or disagree?

The courts apply the Charter too strictly.
•
•
•
•
•
•
•

Before embarking upon a defence of the system, develop a dialogue: ask the student if
he/she knows what rights the accused has?
Would you be interested to know that the accused has the right to:
Remain silent
Have the crown attorney prove the case against him/her
Not be convicted unless there is proof beyond a reasonable doubt?
Do those rights sound too strict?
If you happened to be charged with an offence, wouldn’t you want to be protected by all
those rights?

Possession of marijuana should be legalized.
•
•

Ask the student to explain why?
How does the student distinguish between laws regarding marijuana and cocaine?
Marijuana and heroin?
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•
•

You might point out that this is a political issue, not a judicial issue. We apply the laws - we
don’t make them.
You might say that when the student reaches voting age, s/he might support a candidate
who will support a particular view in parliament, or get involved in a lobbying campaign.

The justice system isn’t just, and/or some laws are unfair.
•
•
•

You may wish to enquire how the system isn’t just, or which laws the student is referring to,
and what about them they think is unfair. Do the other students agree?
You might point out that society’s feelings towards certain issues change over time, and
laws may need to be updated to reflect new societal attitudes.
You may wish to talk about the ways in which our justice system has not historically treated
all people equally, and that certain groups of people consequently have a negative
relationship with the justice system. You might then discuss ways of redressing these
historic difficulties, and the courts’ role within this process, such as the Gladue decision, and
the Charter.

What are judges doing about violent crime, gang
activity or domestic violence?
•

This might present an opportunity to talk
about what judges can do about violence
within the confines of their job, and what
role the government has in determining
how violence will be treated.

MISCELLANEOUS
How do you get to be a juror? Can you be excused
from jury duty?
•

Either of these questions is a jump-off point
for discussion about the importance of
decisions made by one’s peers; that
members of the jury are for the duration of
their duty, judges as are we; that as judges,
they are subject to the same expectations
about impartiality as are we; that, while
some jurors are hesitant or even annoyed at
the outset, by the conclusion of the trial,
Student being presented with the 2006 Sudbury Mock Trial
they have come to have respect for the law
Tournament Award for Civil Conduct
and for the role that juries play in a democratic society.

Does the media affect the trial?
•
•

You may wish to give an example of where the media may or may not have impacted on a
case.
Students are likely to be familiar with the proposal to have television cameras in courtrooms.
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What’s the longest sentence you ever gave out?
•

A personal response is required. You may wish to clarify which types of offences your court
hears, the range of sentencing options and the principles behind sentencing.

Would you rather be a Canadian system judge or an American system judge, and why?
•
•
•

This requires a personal answer
You may also consider discussing ways in which Canadian and American justice systems and
courts differ.
This is an opportunity to discuss the different systems of selecting judges.

What’s the difference between a judge on TV and a judge in a real court? Or how do you feel
about the judge shows on TV? For example, Judge Judy, Judge Joe Brown?
•

See above.

Did you ever break that wooden hammer thingy?
•

Presents a good opportunity to explain why Canadian judges don’t need gavels, and about
how order is maintained in a courtroom.

What kind of cases do you mostly see?
•
•

A personal response detailing your caseload is required
May be an opportunity to talk about escalating areas of crime, such as the rise in guns and
gangs in some areas.

Why do you wear those black robes?
•

Please refer to OJEN’s “In Brief: Traditions of the Court” handout at www.ojen.ca.

What does the court coat of arms and/or seal mean?
•

Please refer to OJEN’s “In Brief: Traditions of the Court” handout at www.ojen.ca.

Has anyone ever tried to attack you?
•

A good time to explain why and what type of courthouse security is operating (including
perimeter security), and who it is protecting.
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Tips
Tips for Speaking to Students in a Courtroom
Key Messages: Courtrooms & Classrooms sessions provide the opportunity to discuss with
students the fundamental concepts of our justice system, such as the role of the courts, the
administration of justice in a civil society, the rule of law, the importance of impartial adjudication,
and the distinction between civil and criminal jurisdictions.
Composition of student participants: Courtroom visits may consist of one class group, or may
combine students from several classes and /or schools. The dynamics of these combinations will
be different. Students who know each other may be more comfortable asking questions, whereas
students from different school groups may be more reluctant to express views.
Composition of
o f justice sector participants: You may find sessions work well when you copresent with an assistant crown attorney, defence counsel or other justice sector representative.
The students will then be presented with different perspectives on the justice system.

Student reticence: You may find that students are initially reticent during the visit. Remember
that the courtroom itself and you in your court robes can be imposing!
o Suggestions for breaking the ice and running the session:
o Introduce yourself and any other participating justice sector representative.
o Spend five minutes describing the judge’s role. If there is an assistant crown
attorney presenting with you, ask them to spend five minutes explaining their
role.
o Ask for a volunteer without explaining what for. Select a student and have them
sit in your seat. You can then leave the dais and move around the courtroom.
This makes it easier to make eye contact with students and appear less
imposing.
o Ask other students to sit in the jury box, registrar’s seat, dock, witness box etc,
etc.
o Ask the students if they know who sits in each seat normally, and what role
each person plays, e.g. “do you know what your role is based on where you are
sitting?”
o If questions are not forth coming, ask students what they most want to know
about being a judge, e.g. “what do you most want to know about my job? - How
I decide if someone is guilty of a crime? How I decide if someone is lying when
they give evidence? Do my decisions get appealed? How long most cases
take? Or how much money I make?

Suggest trials to watch: make suggestions based on the day’s trial list.
Explain courtrooms etiquette: Courtrooms will be in session so students should enter and leave
quietly, remove hats, turn off all electronics, and not eat, drink, or chew gum. Explain the
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importance of showing respect for complainants and other witnesses - particularly when they are
giving evidence.

Tip Sheet for Assistant Crown Attorneys
Getting Started: Introducing the Courtroom Players
o Ask students to be seated in jury box, registrar, witness, etc.
o Explain positions and roles of each (key words):
 Defence: advocates for client
 Accused: innocent until proven guilty
 Crown’s role:
• Minister of Justice
• Represent the public - not the police or the victim
• Police lay charge; although police may seek Crown’s advice
• Crown screens for sufficient evidence and whether in public interest to
prosecute – require reasonable prospect of conviction
Superior Court of Justice vs. Ontario Court of Justice Key Points:
o Describe the jurisdictions of each court, civil and criminal.
o Examples of cases in each court.
o Less serious offences vs. preliminary hearings for more serious offences.
o Provide copies of OJEN’s “In Brief: Structure of the Courts in Canada” handout
found at www.ojen.ca
o Ontario Court of Justice judge vs. Superior Court of Justice jury or judge alone
o Describe preliminary hearings
o Suggestion: Be robed for the session. Explain when, where and why counsel
are robed (see OJEN’s “In Brief: Traditions of the Courts” handout at
www.ojen.ca for a history of courtroom attire)
o Suggestion: give a quick example of offence cycle:
 Bank robbery occurs – accused arrested – bail hearing – disclosure– preliminary hearing
– trial – sentencing if convicted
Jury Trials
Criminal Key Points:
 12 members
 Unanimous verdict
 Standard of proof: beyond a reasonable doubt
 Sequestered during deliberations
Civil Key Points:
 6 members
 4 out of the 6 must agree on decision
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 Standard of proof: proof on a balance of probabilities
 Defer civil questions to judge
Day in the life of an Assistant Crown Attorney (Criminal Law)
o Trial courts
 File assignment (night before vs. specials)
 Numerous trials in one day
o Preparation
 Meet with complainants and witnesses
 Superior Court files assigned in advance
o Plea court, bail court, set date
o Screening - disclosure
o Special prosecution teams:
 Domestic violence
 Child abuse
o Junior or co-counsel on major cases
Educational Qualifications
Law Society licensing process
o Yes, we are lawyers!
o Undergrad – law school – Law Society licensing process – articling - call to bar
o No specialized undergrad required
Suggest Trials to Watch
o Review Trial List and make suggestions on what trials students should watch
o Explain that courtrooms will be in session and that students should enter and
leave them quietly, remove hats, turn off all electronics, and not eat, drink, or
chew gum in the courtroom
o Advise that although courts are open to the public, it is suggested that you avoid
trials such as sexual assaults and those with child victims – explain that the
presence of audiences may make witnesses uncomfortable and affect the
outcome of the trial
Don'ts
o Offer legal advice - even "for a
friend of a friend"
o Make negative remarks about the
judiciary or the defence bar

Assistant Crown Attorney Maggie Brown in front of the Superior
Court of Justice courthouse at 361 University Avenue, Toronto
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Justice and the Media
The justice system is a vital component of our civil society. Most people learn about the justice
system, specific cases, and areas of the law through the media. Consequently, the relationship
between the justice system and the media is critical to cultivating public understanding and
dialogue, and building and maintaining public confidence in the administration of justice.
Key issues affecting the relationship between the justice system and the media include:
•
•
•
•
•

Open courts, allowing public access to the majority of hearings
Respect for privacy rights (particularly of victims and witnesses)
The protection of vulnerable people (ex. children)
Publication bans in certain circumstances
The independence of both the justice system and the media

Critical challenges in this relationship include:
• The balancing of openness and transparency in the judicial process with a right to a fair trial
• Balancing public access with protection of privacy rights
• Ensuring ethical reporting to build understanding, and avoid sensationalism
Discussing the relationship between the justice system and the media helps students and the
public to interpret media coverage of legal processes and decisions reported on television, online, and in newspapers.
Current debates about the relationship between the justice system and the media include issues
of ethics in reporting, education of journalists, the role of the media in educating the public, and
the appropriateness of cameras in courtrooms.
In discussions with students, you may want to touch on the key principles that define this
relationship, as well as the current debates, encouraging students to think critically about the
justice system, ethical journalism, and the role each plays in the shaping of the public’s confidence
in the administration of justice. Once students leave school, the media will be the primary vehicle
for learning about justice initiatives, as well as individual cases. Establishing a foundation for
students to reflect critically on the information they receive will encourage responsible decisionmaking beyond their school days.
For more information on the issues surrounding justice and the media, refer to the OJEN website,
or to the Ministry of the Attorney General’s Justice and the Media Task Force Report (available online), or to the websites of various media outlets.
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Accommodating Learning Challenges
Almost one in ten Canadians has a learning disability. Many
young people are diagnosed with either Attention Deficit
Disorder (ADD) or Attention Deficit Hyperactivity Disorder
(ADHD). Many more struggle with weak literacy skills. Thousands
of Ontario’s students speak English or French as their second (or
third, or fourth…) language. Therefore, the chances are high that
some of the students you meet during Courtrooms & Classrooms
sessions will be dealing with one or more of these challenges.

Accommodating and Including Students
• Take your cues from the students’ teacher (who works with
them everyday) – ask if there are types of delivery or activities
that would more appropriately meet the students’ needs.
• Do not assume that students aren’t listening just because you
are getting no verbal or visual feedback.
• Do not assume that you have to over-explain everything to
students with learning disabilities - they do not necessarily have
a problem with general comprehension.
• Keep oral instructions logical and concise. Repeat or re-word
complicated information or directions.
• Talk distinctly and at a rate that students with a learning
disability can follow.
• Write legibly, using large type, do not clutter the blackboard
with non-relevant information.
• Verbalize anything you write on a blackboard.
• Use props or visual aids to make narrative situations more
vivid and clear.

For more information, refer to:
• The Learning Disabilities Association of Ontario –
www.ldao.ca
• ABC Life Literacy Canada – www.abclifeliteracy.ca
• The ESL/ELD Resource Group of Ontario (ERGO) - www.ergoon.ca
• The Association of Chief Psychologists with Ontario School
Boards – www.acposb.on.ca
• The Canadian ADHD Resource Alliance http://www.caddra.ca/
• Reach Canada – Equality and Justice for People With
Disabilities – www.reach.ca.
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Learning Disabilities
Learning disabilities include
difficulty focusing one’s attention,
and expressing oneself (either
orally or in writing). Some people
may have difficulty with one
mode of communication, such as
reading or writing, while others
may have no trouble performing
tasks individually, but find them
extremely difficult to do at the
same time - such as listening and
taking notes in a classroom.
Attention-Deficit
Attention
Attention--Deficit Disorders
There are two types of attention
deficit disorders: undifferentiated
Attention Deficit Disorder (ADD)
and Attention Deficit
Hyperactivity Disorder (ADHD). In
undifferentiated ADD, the most
significant characteristic is
inattentiveness. These students
have difficulty with organization
and distractibility, even though
they are quiet and attentive.
Students with ADHD often
demonstrate frequent and severe
inattention, hyperactivity, or
impulsiveness. Students with
attention deficit disorders may
face many problems in academic
settings. Some of these problems
are similar to difficulties
associated with learning
disabilities, while other problems
are especially characteristic of
attention deficit disorders. These
students often have serious
problems with time-management,
task-completion, organization,
and memory.

